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Introduction 



The modules in this package discuss -rarious aspects of retirement and 
leisure counseling skills . The mod:iies range &om knowledge of theories 
of retireme-t counseling to investigating leisure and recreational 
activities a^ilable in a local community. The trainee should he eile to 
complete thsse modules with a minimum of supervisory assistance. 
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Fable of Content 



ROi- :-?:':ATHrtviz:~ 5.0 ............ 

Tri;r :.-ri2s of aging ......... 
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':^i^e, rec^tional activities . . . . 



iii 



5 



Rote Statement 6.C 

Demonstrate abdity to counsel v- -a client regardte - redrs^rnent pi, 
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MODULE 6.1 



Secure kiiowlec:::re 6f theoiies of agirsg. 

~ne tTHines -wiHr^ve a knowledge of distingmshing charactsSstics aaong 
:-iodem thecsri^'. of aging. 



A teacriier/coui^lor rteeds a theoretical base to better understand his 
own involvement in the aging process. An understanding of one's own 
frame of r^'^ence is more important than following an accepted the^y. 
understanc±ing one's own frame of reference is made easie- 5y bciiig able 
to compare and contrast it with established, tested theories. 

?reassessmei:t 



Resporji with eighty percent accuracy to the following. In the blank 
before each statement, place the letter(s) fey the aging theory which is 
most nearly re^resehted by the statement. 

D = Disengegement DV - Developmental 

A = Activity c = Continuity 

C G = Crisis SM = Subculture-Minority 



1. Aging is a mutual withdrawal, by the individual and society, 

resulting in decreased i-iteraictioh between the aging person 
and others in the social system. 

2. Optimum aging pattOTi is to resist loss of socicil roles by 

maintaning as many middle-age activities as possible. 

. 3« Optimum aging pattern is to react against the negative self- 
conception characteristic of aging, and view the problems 
of aging in a group context through group identification. 

^^4. The older person who feels good about himselfAerself will 
usually be the person who has reached a new balance 
charact^zed by less psychological dlslress, altered types 
of relationships , and decreased social interaction. 
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5. Optimuni aging pattern is to resist loss of social rcl^s r- 
finding substitutes for those activities fdrcefully gi' ^ 

6 . _ Optiiaum a^ng pattern is the anticipation of :^oqial 

difficulty for and with the aging by providing -^e a ^,3^ 
participant with a social role within the system whxr: hiJ 
can maintain. 

7. Aging is a process Siat is inherently selective in wrzlah 
movement is, in general^ from versatility to efficiezc:'. 
EncGunt^ed in succession are choice points at whL^ch 
decisicxis determining the ensuing aging process are made 

8. Man responds to an age-ordered sequence of socis?^ Sities 
which are required of a person as he moves througt the 
life span, 

9 . Relocatioh changes spatial boundaries and organii-^iiion of 
activities; since the aging seem to be spatially bc=:~led/ 
maintenance requires adaptability, substitution, addition 
or integration ingenuity. 

^10. The occurrence of embarrassment from the stigma of 

identity breeikdown incapacitates all performers for the 
continued (and possibly future) performances of their roles 
by disinpting identity and destroying the assumptioriS the 
performers have made about each other— assumptions upon 
which they operate sociali3^. 

11 • The extent of pafticip^tich in ah aging subculture varies 
with the type of community, the characteristics of the 
elderly involved, and the conditions under which they form 
or participate in the subculture. 

12 . The maintenance of contact with the social environment is 
the condition of maintaiiiing a sense of life satisfaction. 

13. Although individuals differ, the ^cpectatioh of death is 
universal, and loss of ability is probable; therefore, the 
reductions in interaction and the loss of centiBl roles 
result in a shift in the quality of relational rewards and a 
shift from vertical to horizontal solidarities. 

14. The;time span is continous except for the inevitable 
changes in biology and health; older people are the same 
as middle-aged people. 

15. Successive stages are regarded as occuring in either a 
limited or extensive wOTdiy fiBmework; the concern here 
is with structure and function as worldly events. 
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20. 



_ 16i In anticipation of a loss of occupational identity and a 
functional role, it is encouraged iitat time he spent in 

. -----l^i^syc^^irfi^ 

developed into a social identity. 

. 17. The time it takes to be socialized into an age-graded 

sub-culture and out of it, and the limited period for which 
it is expected to be followed by individuals , prevents the 
subculture from being highly elaborate or including most of 
its followers completely. 

, 18. The society and the individual prepare in advance for the 
ultimate withdrawal by incurable, incapacitating disease, 
and death by an inevitable, gradual, and mutually 
satisfying process. 

Since role losses are inevitable as one ages, the distinc- 
tive behavioral norms and shared expectations that are 
affecting more and more people who are sharing a common 
fate, has led to the emergence of an aged role, and the 
development of normative descriptions. 

The aging need -^o adopt new social roles or expand old 
social roles as they progress into retirement to replace 
those lost by the transition £"om work to non-work. 
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LEARNING AGTIVITiES 



Learnina Activity One. „ — - . - - _ -r _ : 

Read as many of the fcilowiiig as are available: 

1. Cumming, E. and W. Heniy. Growing Old: The Process of 
- Disenaaaemeht, New York: Basic Books, Inc., 1961. 

2, Fraekei- Brunswick, Else. Adjustments and Reorientation in 
the Coiirse of the Life Span. & B. L. Neugarten (editor) 
Middle-A ge and Aaina . Chicago: The University of Chicago 
Press, 1968.^ 

3 . Gumming, E. 'New Thoughts on the Theory of Disengagement, 
in R. Kastenbairn (ed.) New Noughts on Old Age . New York: 
Springer Publishing Gompahy, 1964. 

4. Kasteribaum, R. "Engrossment and Perspective in Later Life: 
A Developmental-Field Approach." In R. Kastenbaum (sd.), 
Contilbutions to the Psychobiology of Aging . New York: 
Springer Publishing Co., 196S. 

5. Maddox, G. L. "Persistence of Life Style Among the Elderly: 
A Longitudinal Study of Patterns of Social Activity in Relation 
to Life Satisfaction." In B. L. Neugarten (ed.) Middle-Age 
and Aging . Chicago: The University of Chicago Press, 1968. 

6. Havighurst, R, J. "Successful Aging." In R. H. Williams, 
C. Tibbits, and W. Donahue (eds.). Processes of Agir^ 
Volume I. New York: Atherton Pres:. , 1963. 

7. Atchley, R. C. "Retirement and Leisure Participation: 
Continuity or Crisis?" Gerontologist. 11(1), I, ]Q71. 

8. Rose, A. M. "Group Consciousness Among the Aging. " 

in A. M. Rose and W. A. Peterson (eds.). Older People and 
Their Social World . Philadelphia: F. A. Davis Co , 1965. 

9. Anderson, N. N. " The Significance of Age Categories for 
Older Persons . " Gerontologist. 7(3), 1967. 

Learning Activity Two 

IDiscuss readings and/or theories with the director of the local Senior 
Citizen's Center. 
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Leamiaq Activitv^Three 



Discuss with at least three senior citizens (at least one female and one 
male) (age 65+) how they feel about retirement (disengagement, in one 
sense). Specifically discuss what needs are not being met. 



OPTIONAL LEARNING ACTIVITIES 
Optional Learning Activity One 

Visit a Senior Citizen's Center and discuss with at least three senior 
citizens (at least one female and one male), their reasons for attendance 
at the center. Discuss with them also any life roles they have lost or 
gained since retirement. 

Optional Learning Aetivitv Two 

Visit a nursing home for the aged and discuss with at least thj-ee 
residents (at least one female and one male) . their extent of sccial 
involvement. Try to ascertain the degree i .MTir disengagement, 
activities and/or continuity of life role^ . 

Optional Learning Activity Three 

Discuss with at least three middle'-age (45-55) people (at least one 
female and one male) their projected life roles after retirement. Pay 
particular attention to roles gained and roles lost. 

If necessary, plan additional optional learning activities with supenrisor. 



POSTASSESSMENT 

Complete the Preassessment with ninety percent accuracy. Critique an 
interview with a senior citizen (Learning Activity Three) with the 
supervisor. Specifically focus on his/her compliance with each of the 
six theories of aging. 



TOPIC ^ 

Investigate refsOTl sources for senior citizens. 
LEAI'JnNG OBJECTIVE 

The tiBinee wIQ be able to Ust at least ten community resources, two 
specifically related to each of the following five areas: (a) income and 
finances, (jb) leisure and activities, (c) mentai and physical health, 
(d) living accommodations , and (e) legal affairs. The ^:-ainee will also 
be able to list at least two services provided by each of the afore- 
mentioned community resources. 

RATIONALE 

Adult Basic Education s^dents whc are retired or approaching retirement 
are often confronted with personal crises . The ixansition from a 
structured , economically productive role, to an unstructured, 
econcmicaUy non-productive role can be a traumatic adjustment. Crises 
can be brought about by lower income, boredom, decreased, physical 
health, uncertainty as to legal affeirs . A student with any, all, or a 
combination of these issues might well suffer scholasticaily or in terms 
of personal growth. 

When one i.<= very uncertain of what the future holds, and in his place in 
that future , real problems of anxiety and withdrawal can limit and 
handicap that person's growth. The ABE teacher and/or counselor must 
be aware of agencies and/or individuals in the community which can 
give appropriate assistance as neeaed. 

If, for instance, a studen-^ is really anxious about boredom upon entering 
retirement, knowing resources which can help him use and fill his leisure 
time could be of immeastirable support and comfort. 

PREASSESSMENT 

tist without error at least two community resources specifically related 
to each of the following: (a) income and finances , (b) leisure and 
activities, (c) mental and physical health, (d) living accommodations, 
and (e) legal affiars , for a total of ten resources . For each community 
resource, list without error at least two services, for a total of twenty 
services. 
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LEARNING AGTIVmES 



T5ie following learning activities are grouped according to the same 
areas > (a) through (e), as in the preassessmeht* Plan and cany out as 
many of the following learning activities as necessary for competence in 
all five areas of postassessment. 

Learning Activity One 

(1) Discuss Social Security application procedures, benefits, and 
provisions with a Social Security representative. 

(2) Visit a local Ernpioyment Division Office and discuss employment 
opportunities for the elderly. Specifically, can 65+ aged people 
be employed? If so, where? Are there any anti-discrimination 
rules for 65+ people ? 

(3) Visit local Welfare OSice and investigate Food Stamp acquisition. 
Specifically discuss Food Stamp application and eligibility 
requirements. 

Learning Activity Two 

(1) Visit a Senior Citizen's Center and discuss with the director the 
Center's activities and leisure offerings. 

(2) Visit and discuss with loccl Parks and Recreation Department their 
offerings for senior citizcms . 

Learning Act^ty Three 

(1) Contact local Mental Health Clinic and discuss counseling 
serv-ices for senior citizens with the director. 

(2) Discuiss with a staff physician the geriatric services provided by 
the local hospital. 



Learning Activity j'oui^ . ; 

(1) Visiv a Federal Low Cost Housing facility and discuss eligibility 
and entrance requirements . 

(2) Discuss with a state tax representative the eligibility requirements 
and application procedures for tax relief for senior citizens . 
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Leaminq- Activitv-Jive 



(1) Discuss with a lawyer Will preparation and estate planning. 

(2) DisCTiss with a Social Security representative Medicare, Medicaid, 
and insurance benefits for senior citizens . 



OPTIONAL LEARNING ACTIVITIES 
Optional Leamih<? Activity One 

Talk with the president of the local Senior Citizen's group about the 
quality and breadth of services available for senior citizens . 

Optional Leamina Activity Two 

Investigate state and federal programs which offer services for senior 
citizens . 

POSTASSESSMENT 

List without error at least two community resources specifically related 
to each of the following: (a) income and finances, (b) leisure and 
activities, (c) mental and physical health, (d) living accommodations, 
and (e) legal affairs. For each community resource, list without error 
at least two services . 
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Role Statement 7.0 

Demonstrate ability to counsel with client regarding leisure time and 
avocatlonal activities 
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MODULE 7.1 

TOPIC • 

Explore concepts of work, leisure, and recreation. 
LEARNING OBJECTIVE 

The trainee will be able to define work, leisure, arid recreation in 
writing and to support each definition with at least one "expert" source. 



RATIONALE 

It is necessary to be able to define work, leisure, and recreation to be 
able to assist others in their understanding of these concepts. The 
emphases today of the relative importance of each of these concepts is 
necessarily shifting toward a new balance; this shift needs to be 
understood to help others recognize the shift and its significance. 

The Adult Basic Education Counselor needs to be able to differentiate 
work, leisure,. and recreational dimensions in order to better help 
students become more fully functional in relation to these dimensions. 

PREASSESSMENT / . " 

Define in writing the concepts of work, leisure, and recreation and 
support each with at least one ''expert" source. Judgment of adequacy 
wiU be made by at least ona professional recreator ahd/or physical • 
education instructor or recreational therapist and the supervisor. 

LEARNING ACTIVITIES 
Learnina^Activitv One 

Suggested reading: ' ' • * 

1. de Grazia , -.S . Of Time. Work and ^ is ure . Garden Ciiy,; 
New York: Double day and Company, Sic, 1964. ' 

2 . Dahl, Gordon J. "Time,' Work, and Leisure Today. " 
The Christian Century . February, 1971. 

3v Kreps, Juanita. "Lifetime Allocation of Work and Leisin-e." 
Washington, D-, G., Government Printing Office, 1968. 
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4 . Lee , Robert . Religion and Leisure in America • New York , 
Abingdon R-ess , 1964. 

5. Roberts, Kenneth. Leisure . London, Longman Press, 1970. 

6 . Touraine , Alan . 'T-.eisureXc^vities r Social P^ and 
Cultural Innovation." From The Post Industrial Society . ~ 
New York, Random House, 1971. 

Leaminq Activity Two 

Visit a local school's Health and Physical Education Department and 
discuss how leisure and recreational roles are being incorporated into 
tne total life role concept. 

Learning Active Three 

Visit a nursing home and compare work and leisure dimensions with at 
least two :5taff members and at least three residents. Specifically, look 
at the similarities and differences . 

Learning Actr Ity Four 

Compare your concepts of work, leisure > and recreation with at least 
two people ten years your senior and with at least two people ten years 
yoxinger th^in you . 

Learning Activity #ive - / 

Discuss with a counselor (elementary, post secondary) Career 
Education in your ^tate . Specifically look at how leisure and/or 
recreational education fits into the career model in your state. 

Learning Activity Six 

Investigate D.G.E^ (Division of Continuing EduCTtion) bSeririgs in your 
community. Separate courses oSered into three categories: work, 
leisure, and recreation. Discuss with a-commuiiity college, college or 
high school counselor any additional coxirse offerings he/she sees as 
heeded to offer total life role involvemeht.- 

POSTASSESSMENT 

Complete Preassessment. Define work, leisure, and recreation and 
support each .with at least one "expert" source. Judgment of adequacy 
will be made by at least one professional recreator and/or physical • 
education instructor or recreational therapist and the supervisor.' 
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MODULE 7.2 



TOPIG 

Investigate leisure and recreational activities. 
LEARNING OBJECTIVE 

The, trainee will be able to list at least ten leisure and/or recreational 
activities. List two from each of the following five areas: (1) physical 
activity interests, (2) communicative interests ^ (3) informative interests, 
(4) creative and aesthetic interests, and (5) social interests. 

RATIONALE 

A teacher/counselor must possess a knowledge of leisure and 
recreational dimensions to help students .become more fiilly functional 
in relation to leisure and recreational pursuits. Joseph Lee (in Nash,* 
p. 256) stated: "... play to. the child is growth— the gaining of life; 
to the adult it is recreation— the renewal of life. " This module 
specifically deals with activities for senior citizens . 

PREASSESSMENT 

Without error, list at least ten leisure and/or recreational activities, 
specific€illy two from each of the following five areas: (1) physical 
activity interests, (2) communicative interests, (3) informative interests, 
(4) creative and. aesthetic interests, and (5) social interests. 

LEARNING ACTlVITiES / ^ ' - 

Leamthg Activity Oiie . / . " 

Investigate leisure and/or recreational programs in your community 
sponsored by churches. Specifically, check into how many of the above^ 
mentioned five areas are offered. 

£earninq^Ac^iv4Cv Two 

If local community has a Fine Arts Society, investigate the extensiveness 
of their offerings . 



*Nash, Jay B.^' Philosophy of Recreation and Leisure.' William C. 
BrownCo.,. Publishers ; 1960. 



Learning Act^^v Three 



Investigate iccal Parks and Recreation Department offering Specifically 
check into how many of the above-mentioned five areas , programs and/or 
activities are offered. 

Learning Activity Four 

Investigate local YMCA-YWCA for leisure anchor recreational offerings. 
Again, specifically look at the Breadth of programs anc3/or activities as 
outlined in the above-mentioned five areas. 

Leamincf Activity F4v^ 

Investigate leisoire and/or recreational offerings at the local community 
college (s) and D.C.E. (Division of Continuing Education). 

Learning Activity Six 

Investigate Extersion Service leisure and/or recreation ro^rin^ in your 
community relarzve to the five areas mentioned above. 

Leamteq^ Activity Seven 

Investigate local Senior Ganter for leisure and/or recrearional offeiings . 
Specifically look at the five areas mentioned above. Is the center 
covering all five areas ? 

POSTASSES'SMENT 

Complete the preassessmeht without error. 
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